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 Today’s undergraduate students are labeled one 
of the most “lost” generations (Elmore & Maxwell, 
2008).  

 

 Exposure to mentors in higher education helps 
develop future generations and leaders focused 
on serving others (Astin & Astin, 2000). 

 

 Understanding how students  
seek mentorship leads to a  
desire for additional research 
(Pascarella, 2006). 

Introduction 
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 College students who seek mentorship are challenged 
to grow personally and demonstrate a higher 
leadership capability (Campbell et al., 2008).  

 

 Servant leaders strive to help others aspire to lead by 
example (Greenleaf, 1991b; Murari & Gupta, 2012).  

 

 Similar to an effective mentor, servant leaders develop 
strong follower to leader relationships (Van 
Dierendonck & Heeren, 2006).  

 

Servant Leadership & Mentorship 
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 Challenging first-year students is critical to the 
success of higher education (Maxwell, 1999).  

 
 Understanding how students perceive and apply 

personal mentorship could help improve student 
retention (Upcraft, Gardner, & Barefoot, 2005).  
 

 Few studies have evaluated how servant leadership 
qualities vary with different types of mentors (Terrion & 
Leonard, 2007).  
 

 Van Dierendonck and Nuijten  
(2011) state the perspective  
of the follower on a servant  
leader’s behavior is missing. 
 
 
 

Problem Statement 
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 Describe incoming first-semester students’ 

perceptions of servant leadership traits in personal 

mentors.  

 

 Focused at the beginning and end of the Fall 2014 

AG 1011 – Freshmen Orientation 

class in the College of Agricultural  

Sciences and Natural Resources 

at Oklahoma State University.  

Purpose 



1. Describe the selected characteristics (age, sex, 
and ethnicity) of incoming students in the Fall 
2014 CASNR AG 1011 – Freshmen Orientation 
course.  

 

2. Compare differences in incoming students’ 
perceptions of servant leadership traits in 
personal mentors at the beginning and end of 
the Fall 2014 AG 1011 course. 

 

3. Describe incoming students’ classification of 
most influential mentors at the beginning and 
end of the Fall 2014 AG 1011 course. 

 

Research Objectives 



 The value of mentoring has long been recognized in 

practice, as well as, in research (Cohen, 1993).  

 

 Hundreds of formalized programs and institutional 

practices include a mentoring component (Crisp & 

Cruz, 2009).  

 

 Positive mentorship builds undergraduate motivation 

by stressing the value of the experience, contributing 

to academic goals, and encouraging  

engagement (Snowden & 

Hardy, 2012).  

Literature Review 

Photo: OSU Agricultural Communications  

Services, 2014 



 “Servant first, leader second” (Greenleaf, 1977). 

 

 Servant leadership theory is mostly conceptual 
and anecdotal (Russell & Stone, 2002).  

 

 In an attempt to refine the conceptual definition of 
servant leadership, researchers began narrowing 
the theory. 
◦ (Barbuto & Wheeler, 2006; Liden et al., 2008; Page & 

Wong, 2000; Patterson, 2003; Sendjaya et al., 2008; 
Wong, Davey, & Church, 2007; Van Dierendonck & 
Nuijten’s, 2011).  

Theoretical Framework:  

     Theory of Servant Leadership 



 Combined leader and servant into one measure 

(2011). 

 

◦ Empowerment 

◦ Standing Back 

◦ Accountability 

◦ Forgiveness 

◦ Courage 

◦ Authenticity 

◦ Humility 

◦ Stewardship 

 

Van Dierendonck & Nuijten’s Approach 



 Longitudinal, panel survey design with a census 
approach (Creswell, 2012). 

 

 Pre- and post-questionnaire administration. 

 

 Two-part Instrumentation: 
◦ Servant Leadership Survey (SLS)  

instrument (Van Dierendonck &  
Nuijten, 2011). 

◦ Researcher-designed general  
mentorship and demographic  
inventory questionnaire  
(Kimmelshue, 2012; Cramer, 2013).   

Methodology 
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 Population: 
◦ Incoming first-semester students enrolled in the Fall 2014 

CASNR AG 1011 – Freshmen Orientation (N = 485). 

 

 Response Rate: 
◦ 436 students (n = 485) completed 

the pre-questionnaire =  

89.9% response rate. 

 

◦ 404 students (n = 485) completed 

the post-questionnaire =  

83.3% response rate. 

Methodology 

Photo: OSU Agricultural  

Communications Services, 2014 



Methodology 
 Validity: 

◦ A panel of 15 experts were hand-selected to assess face and 
content validity of the researcher-designed questionnaire (Leeuw, 
Hox, & Dillman, 2008).  
 

◦ The Servant Leadership Survey instrument (Van Dierendonck & 
Nuijten, 2011) was developed by an exploratory factor analysis 
and was further validated by multiple confirmatory factor analyses.  

 

 Reliability: 
◦ Netherlands study (N = 1,167) - Cronbach’s alphas ranged 

between .69 (Courage) to .91 (Humility) (Van Dierendonck & 
Nuijten, 2011). 
 

◦ United Kingdom study (N = 384) - Cronbach’s alphas ranged from 
.76 (Authenticity) to .95 (Humility) (Van Dierendonck & Nuijten, 
2011). 
 

◦ Post-hoc reliability scores yielded Cronbach’s alphas of .87  
            and .88 for the pre- and post-questionnaires, respectively. 



 The mean age of respondents was 18.2 (SD = .76) 

where 369 students (84.6%) were 18 years old at 

the point of completing the pre-questionnaire.  

 

 The population consisted of 127 (29.1%) males and 

306 (70.2%) females. 

 

Findings 

Male 
29% 

Female 
71% 

Sex 

Objective 1: Personal Characteristics 

Age & Sex 



Racial or Ethnic Group f % 

Caucasian (Non-Hispanic) 361 83.6 

Native American or Native 

Alaskan 
27 6.3 

Latino or Hispanic 15 3.5 

African-American 

(Non-Hispanic) 
7 1.6 

Asian or Pacific Islander 5 1.2 

Multi-Racial 17 3.9 

Findings 

Objective 1: Personal Characteristics 

Racial or Ethnic Group 



 The typical respondent was an 18-year-old, 

Caucasian (non-Hispanic) female. 

  

 Mentorship provides value in engaging students 

on campus. When students feel connected to the 

mission of the college, they recognize the need for 

their education, which boosts enrollment numbers 

and maintains retention. 

 

 Focus additional efforts on ethnic and gender-

related diversity in Land Grant universities.  

Conclusions & Implications 
Objective 1: Personal Characteristics 



Findings 

Pre-

Questionnaire 

Post-

Questionnaire 

Construct M SD M SD t df p-value r 

Empowerment 5.29 .525 5.30 .536 -.409 390 .683 .02 

Standing Back 4.81 .773 4.84 .784 -.888 401 .375 .04 

Accountability 5.39 .603 5.42 .566 -1.008 391 .314 .05 

Forgiveness 4.04 1.092 3.95 1.190 1.750 397 .081 .09 

Courage 4.56 .899 4.58 .965 -.422 390 .673 .02 

Authenticity 4.55 .734 4.71 .741 -4.218 398 .000 .21 

Humility 4.76 .795 4.87 .748 -3.434 397 .001 .17 

Stewardship 5.10 .624 5.17 .644 -2.114 402 .035 .21 

Note. p < .05. Students were asked to think of most influential mentor when answering questions. 

Objective 2: Perceptions of Servant Leadership  

Traits in Personal Mentors 



 Students value accountability and empowerment.  
 
 Millennials desire guidance and coaching from mentors and 

leaders (Willyerd, 2015). Students find purpose in being 
held accountable for quality work and empowered to create 
change.  

 
 Colleges and educators can further appeal to authenticity, 

humility, and stewardship traits by linking the value of a 
degree to issues greater than just another element of 
education.  
 

 Higher education institutions should develop leadership 
programs that include a mentorship component focused on 
positive, constructive feedback. 
 

Conclusions & Implications 
Objective 2: Perceptions of Servant Leadership Traits in Personal Mentors 
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Objective 3: Classification of Influential Mentors 



Findings 

Objective 3: Classification of Influential Mentors 

Changed 
Mentor 
30% 

Did Not 
Change 
Mentor 
60% 

No 
Response 

10% 

Percentage of 
Mentor Change 

 Changed Mentor –   

f = 132, 30% 

 

 Did Not Change Mentor – 

f = 263, 60% 

 

 No Response –  

f = 41, 10% 



 Incoming students primary seek mentorship from parents.  

 

 Students enter higher college with closer parent-to-student 
relationships than generations before (Elmore & Maxwell, 
2008). 

 

 Greatest increase of change in mentors were students and 
peers. 

 

 Students who seek active mentorship from individuals 
within their network helps establish connections build 
interpersonal and communication skills (Ensher & Murphy, 
2005).  

 

Conclusions & Implications 
Objective 3: Classification of Influential Mentors 



 Be purposeful about organizing and implementing 
mentorship programs catering to servant 
leadership traits and qualities. 

 

 Develop student leadership groups around servant 
leadership qualities, such as accountability and 
empowerment. 

 

 Further investigate the  
influence of peer  
mentorship in higher  
education programs.  

Recommendations 

Photo: OSU Agricultural Communications  

Services, 2014 



 Where mentorship exists, leadership exists (Mitchell, 

1998).  
 

 Iyer (2013) claims servant leadership and mentorship 

work together for the benefit of the follower.  
◦ If leadership and mentorship simultaneously direct 

relationships, how do students react to different types of 

leaders and mentors?  

 

 The time to invest in  

tomorrow’s leaders has 

never been more  

prevalent (Levine &  

Dean, 2012).  

 

Discussion 
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